What to Expect from KS2
Home Learning

The following set of slides outlines common themes that you will see within your child’s home
learning, specifically writing. It will outline why particular decisions have been made by the child
and the possible feedback a teacher may give them to further develop their learning. Whilst it can
be very tempting to heavily support your child with their writing and other areas of learning, it's
important that they are given the right tools to show off their independent learning so that the
teachers can provide honest, constructive feedback, tailored to the individual child’s needs.

When writing an initial piece, we refer to this as having our ‘writer’s hat’ on. This helps
the children to recognise that when they are drafting their piece, they do not need to
continually edit their writing as this can be a hindrance to the writing process.

When editing a piece of writing, we refer to this as having our ‘editor’s hat’ on; meaning
that we can focus more heavily on proofreading for errors, making corrections and improving\ %
the piece where possible.




How we support children's
development of writing in K$2

In KS2, we encourage the children to read their writing back to themselves out loud - this allows the child
to identify where punctuation and grammatical errors may have been made as they are able to hear the
errors and note areas that do not flow well or sound accurate. We also ask the children to ensure they
have included the learning objective within the piece of writing - can they identify this themselves?

Lower KS2 Upper KS2

e Use phonics knowledge to draw out e Use a dictionary to check the spelling
the sounds within a word when of words
spelling e Ensure all punctuation has been used

e Begin to use a dictionary to support accurately such as commas in lists
spelling and to separate clauses

e Ensure each sentence has a full stop e Identify any grammatical errors (by
and capital letter reading aloud) such as incorrect use of

e Ensure the piece is written in a homophones or inconsistent tense
consistent tense e Use a thesaurus to up-level the

e Use a thesaurus to up-level the vocabulary within the piece of writing
vocabulary within the piece of writing




The child has forgotten to use a capital
letter for ‘Matilda’. When editing, we
would encourage the child to read back
through and check that they have used a

capital letter at the start of every sentence

and for proper nouns such as a name of a
person or place.

This sentence doesn’t make complete sense. When editing, the child
would be encouraged to read this aloud to hear where potential
grammatical errors have been made and then correct them appropriately.
In this instance, where the child has made some edits when writing, they
have forgotten to cross out the word ‘and’ as it does not now fit in the
newly edited sentence.

A capital letter has been used for the word ‘next’ which is not accurate. We
would encourage the child to check back through their writing to ensure
their letter formation is correct, including the use of capital letters in places
where they are not needed.

The child has written ‘leafs’ as the plural of ‘leaf’ This is a
common misconception and when giving feedback, the
teacher would discuss plurals with the child and attempt
to draw out what the accurate plural is.

Some words are spelt incorrectly such as flufy’. It is
clear that the child was attempting to write ‘fluffy’ and
that they have used their sounds to spell this.
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The child is missing some key punctuation such as commas after fronted adverbials. This would be pointed out by the
teacher during verbal feedback or via written marking; the child would then be encouraged to determine which pieces of
punctuation are missing. We rehearse and model the reading aloud process so the child can hear where missing
punctuation should be placed.




The child has incorrectly spelt ‘gravy’ but has
attempted to use their phonics knowledge to
sound out the word. It is clear that they were
attempting to write ‘gravy’. Teachers can give
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feedback to the child to support them in
drawing out all of the sounds from the words
they are trying to spell as well as directing
them to use their dictionary skills learnt in Y4
to check the spelling of words
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The choice of fronted adverbial doesn’t quite work with the rest of this sentence.
When proofreading, the child would be encouraged to read aloud to themselves so
they can hear where potential grammatical errors have been made and then

self-correct.

The semi-colon has been incorrectly used
her as it is next to the coordinating

conjunction ‘so’. We would encourage the
child to determine whether they need both
of these and if not, choose which they feel

is best placed in the sentence.
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When editing, we would encourage the child to
consider more exciting and appropriate vocabulary
to improve their piece of writing. To do this, we
would direct them towards using a thesaurus to
look up synonyms. This helps to develop their
language as well as their understanding of words
that have the same meaning.
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When editing, the child
would be encouraged to
read aloud to themselves
to highlight where
grammatical errors may
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The child has misspelt ‘defeated’. The would be encouraged to
use their dictionary skills (perhaps being given the first three
letters if they are unsure) to find the correct spelling for this word
when editing.
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There is punctuation missing from
this sentence that is stopping it from
flowing in the way that it should. By
reading aloud, the child may be able
to identify where the punctuation is
missing and what piece of
punctuation would be best placed.
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There has been some confusion
between ‘of and ‘off here. By reading
it back, the child will be able to
identify which one it should actually
be.




